Situated in the Five Cs of the National Standards framework (Communication, Cultures, Comparisons, Connections, and Communities), this study analyzes chat room communication during a ten-week collaboration between university-level Spanish L1 learners of English and English L1 learners of Spanish. The study aims to relate this Internet-based community of learners to the Fifth C, the Communities standard, illustrating how learners can become integrated into a bilingual speech community, which can subsume the remaining four Cs of the Standards. Suggestions will be made for updating the Communities Standard.
The various studies on collaborative, cross-language chat demonstrate the unique ways in which FL learners make real-life connections and form social relationships with native speakers of their FL within an electronically-mediated bilingual speech community setting.
Chat and the Notion of Community
A number of theoretical conceptions of community in the literature can relate to FL use and learning. A speech community, for example, consists of members who frequently interact, using shared rules of speaking and interpretation of speech performance, and often distinguishing themselves from other speech communities (Hymes, 1972) . Discourse communities are groups that achieve certain goals or purposes through communication which is usually some type of written genre (Swales, 1990) . A community of practice is comprised of individuals who interact on a regular basis around a common set of issues, interests or needs, or sustained pursuit of some type of enterprise (Lave & Wenger, 1991; Wenger, 1998) . Finally, the virtual community has been defined as a shared space of Internet communication with unseen others in which the participants may develop a sense of community-centered identity and belonging (Crystal, 2001) .
In a study of fourth-semester learners of Spanish engaged in nine weekly onehour chat sessions in small groups, Darhower (2002) describes how the chatters transformed the chat room environment into a community of practice (Lave & Wenger, 1991; Wenger, 1998) governed by its own set of communicative norms developed online by its members. Communicating almost entirely in Spanish, the learners demonstrated social cohesion by means of extensive greetings and leave-takings and use of humor; they experimented with alternate identities and role plays, and engaged in sarcasm and insults of a playful nature. The study shows that electronic discourse affords language learners a communicative environment in which they are empowered to develop their L2 communicative skills in a more autonomous way than what the typical teacher-centered L2 classroom affords them. Another recent study centered upon the notion of community (Arnold, Ducate, Lomicka, & Lord, 2005) demonstrated the benefits that social learning afforded undergraduate teacher education students in cross-institutional asynchronous discussion forums.
The fifth C of the National Standards, Communities, as it is currently worded, places the learner within the L2 speech community only indirectly. Standard 5.1 states that "Students use the language both within and beyond the school setting and Standard 5.2 "Students show evidence of becoming life-long learners by using the language for personal enjoyment and enrichment. Only in the Sample Progress Indicators, Grade 12, does it specify that, "Students establish and/or maintain interpersonal relations with speakers of the language. The few studies that exist on the Communities standard focus on receiving or providing information in the L2 on web sites, or implementing service learning projects (Heffner-Charles, 2000; Overfield, 1997) . With the now ubiquitous use of Internet technology, drawing on the concepts of community presented above, the Communities standard could be significantly expanded. Specifically, "community" can provide the means by which Communication and the other three Cs of the Standards can be carried out. It is not by accident that "communication" and "community" are derived from the same stem. This study aims to describe and analyze a community based, electronically mediated language learning forum.
The Study: Participants and Context
A class of 20 fourth-semester (L1 English) Spanish students at a large public university in North Carolina was paired with a (L1 Spanish) class of 20 intermediate conversational English students at a large public university in Puerto Rico to participate in weekly bilingual chat sessions. The majority of the students on both sides were within the intermediate-mid to intermediate-high proficiency range on the ACTFL scale (estimated). The instructors 2 of the classes generally did not participate in the chat sessions.
In groups of three to five learners, about half from each linguistic background, the students participated in weekly bilingual chat sessions, half an hour in English and half an hour in Spanish. The topics, listed in Figure 1 , were selected based on grammatical objectives of the language courses, such as past narration, as well as providing chatters with opportunities to learn about each other's culture. During the last two weeks the topic was left open in order to allow students to pursue discussion of their individual interests. Although the topics were designed to some degree with the National Standards in mind, learners were not specifically instructed to attempt to fulfill the indicators of the Standards in their chat sessions. The chatscript data used in this study are part of a larger set of data collected during the same semester. 
Data Collection
Transcripts of the ten chat sessions and a participant questionnaire are the data driving this study. The questionnaire included 34 Likert scale questions, 16 of which were related to the National Standards. Another section of the questionnaire sought participant perspectives on the chat collaboration via the open-ended question, "What did you like most about the chats"? The chatscripts were catalogued according to week and group number. Episode 1A, for example, was Group A's chat session during week one. To provide a description of participant communicative behaviors, excerpts were extracted from the weekly chatscripts to illustrate examples of chat communication centered upon the Cultures, Connections, Comparisons and Communities standards. The Communications standard is not specifically illustrated because "participating in conversations", the criterion stated in Communications standard 1.1., is basically carried out throughout the chat sessions, unless a particular chatter is not participating. The excerpts chosen for analysis are from one of the eight chat groups, Group A. It was decided to focus on one group in order to reduce the large amount of data collected during the study and to follow the same group in an ethnographic manner. Group A was chosen via purposive sampling (Miles & Huberman, 1994) because their interactions clearly demonstrated a sense of community. The participants of Group A were two female and one male student from Puerto Rico, and two female and one male student from North Carolina. All were between 18 and 22 years of age.
Data Analysis
The data analysis will begin with the Likert scale questions focused on the five Cs of the National Standards, followed by the open-ended question, "What did you like most about the chats"?, and will end with chat excerpts from Group A. Table 2 shows the means for the 16 Likert scale questions on the questionnaire (N=33) focused on the five Cs. The Likert scale options were: strongly agree (5), agree (4), neutral/undecided (3), disagree (2), strongly disagree (1). Nearly all of the items produced means of 4.2 or above, the exceptions being questions eight and ten at 3.5 and 3.8 respectively. A likely reason for the low means for these items was the participants' failure to identify the full gamut of "cultural products" that they discussed in their chat sessions. Overall, the questionnaire data indicate that the learners perceived the bilingual chat experience to have produced a number of opportunities for L2 communication as described in the National Standards 3 .
Likert Scale Items

Open ended Question
To gain additional information on student perceptions of the chats, 12 open-ended questions were put in the questionnaire. Table 3 reports responses to the question, "What did you like the most about the chat"? The researcher subjectively categorized the responses into Cultures, Comparisons, Connections and Communities, although many of the responses overlapped into other categories. getting know about the people in Puerto Rico. how they live and wht they believe in.
Being able to see what other people in other cultures do for fun, hobbies, etc.
Connections:
the way of make new friends and compare the feelings and there points of view of the war , the friendship and been a universitary studets. (also Communities) the fact that we were actually talking to real people and they were our age and interested in similar things, yet also in different things that I could learn about from them.
Comparisons:
the fact that I learned about the opinions on certain topics of the chat members.
talking to people who lived in a different culture than mine, and had different opinions on things.
Communities:
meeting the girls in my chat-we got along very well.
When there was an interesting conversation, chat was a good experience. being able to talk to students from a different culture and not only learn about their culture, but also to find all the similarities between our cultures. (also Cultures) I liked the opportunity to exchange opinions and facts with people of other country with other culture. (also Cultures) talking about the cultural perspectives of the war.
to learn different points of view about the topics. the opportunity that I have of knowing my classmates and people from other countries; because of the chats I really enjoy my English course, I was having fun and at the same time I was learning.
Being able to chat with someone who you would normally never be able to communicate with while in the US.
to practise english in this original way, and to can know people of another country.
The opportunity to practice my second language and knowing people of a different culture.
As shown in Table 3 , the participants identified a number of factors that relate their chat experience to the National Standards. Several of the comments related to meeting people from another culture, which demonstrates the Communities standards 5.2, "using the language for personal enjoyment and enrichment, and 5.1, "using the language beyond the classroom setting" since the interactions occurred in a chat room setting rather than in the classroom. It appears that the learners felt a sense of community within their chat room setting. The following section triangulates these data through illustrative excerpts of chat room communication relating to one or more of the Five Cs.
Chat Excerpts
The following excerpts were selected to illustrate chat room communication in Group A related to the Cultures, Connections, Comparisons, and Communities standards. The standards being illustrated are listed after the heading of each excerpt. The excerpts are presented in chronological order 5 . The discussion compares nightlife entertainment in Puerto Rico with that of the U.S., especially regarding the practice of drinking alcoholic beverages. Through this exchange, the chatters learn about how cultural perspectives on the practice of consuming alcoholic beverages differ in their respective homelands. In lines 6-16, they discuss the ways in which their respective capital cities differ in the availability of nightclubs and in the legal drinking age. From this they conclude that Puerto Rican culture is more liberal than United States culture in terms of consumption of alcoholic beverages. Discussion of issues relating to alcohol consumption gave students the opportunity to discover how different cultures view and carry out the same practices in similar or different ways. In this excerpt NC1 and NC2 obtain a Puerto Rican perspective on the U.S. war in Iraq. Since Puerto Rico is a U.S. commonwealth, a number of Puerto Ricans have fought and died in U.S. wars, which NC1 and NC2 apparently were not aware of (line 16). As evidenced in the print and television media, U.S. citizens have always been divided over this particular war, with support for it decreasing over time. Puerto Ricans in general tend to be against war, as is evidenced by the many protests against U.S. wars and against having army ROTC programs on university campuses in Puerto Rico. The chat discussion enabled the students to share their unique cultural perspectives with each other regarding an issue that affects them both. 2. PR1>>El perreo es un baile tipico de Puerto Rico, donde hombres y mujeres bailan muy, muy, muy 3. pegados, haciendo movimientos muy, muy, muy sensuales. 4. NC3>>es el perreo similar a el tengo 5. PR2>>no es similar al tango 6. PR1>>No, el tango es mucho mas elegante. El perreo es algo mucho mas moderno, lo baila la gente 7. joven en las fiestas y las discotecas. 8. NC3>>oh, es el perreo muy dificil y que tipo de musica toca con el perreo? 9. PR1>>La musica del perreo se llama Regueton. No es dificil, solo hay que hacer gestos sexuales y pegarse bien. Es un poco pornografico. 10. PR2>>en los videos de Reggaeton es muy comun ver gente bailando el perreo 11. NC3>>ahhh si. es muy popular un Puerto Rico? 12. PR2>>si
The genesis of this discussion was a dance mentioned in the Puerto Rican legend "The Devil's Sentry Box". PR1's pondering in line 1 whether the dance mentioned in the story is the origin of "el perreo" (a dance which is somewhat similar to the "dirty dancing" that was popular in the U.S. in the 1980s) enables NC1 to learn about this popular dance among Puerto Rican young adults. In line 8, NC1 tries to understand what the "perreo" is by drawing on his knowledge of Spanish-speaking cultures. PR1 and PR2 provide a detailed explanation about the dance (lines 2, 9, 11) and by the end of the excerpt it appears that NC1 comes to understand what it is. This excerpt relates to Cultures Standard 2.1., although it does not move into a discussion of the relationship between the cultural practice and the cultural perspectives that relate to it (i.e., the role of dancing in culture, as well as romantic relationships).
Excerpt 4 (Episode 6A): culture 2.2; connections 3.2
1. PR1>>Yes, we were reading an article about Lola Rodriguez de Tio 2. PR2>>she is one of our national icons 3. PR1>>She was a leader, 4. NC1>>what does she do? 5. PR2>>She write the original version of our National Anthem 6. NC1>>oooooh 7. NC1>>cool 8. PR1>>She was a poet, that wrote the first lirics of our national Hymn 9. NC2>>that's cool 10. PR2>>and our flag is bases in she's designs 11. NC1>>so she designed the flag? 12. PR1>>She was a very strong women that broke, in some terms, the prejuice about women. The chatters exchange information about an important historical figure, Lola Rodríguez, and about the Puerto Rican flag. (Prior to this excerpt, the U.S. students had compared Lola to Betsy Ross, the person credited with the design of the U.S. flag.) Just as important as this exchange is PR2's statement (line 18) that the U.S. is not the equivalent of "America". This is an important cultural lesson for U.S. citizens, many of whom freely interchange the words "United States" and "America". Equating the two terms can be seen as ethnocentric in other countries that inhabit the American continent. In addition to making comparisons between the two cultures, this excerpt illustrates discussion of a content area -political science. Both PR1 and PR2 know a great deal about the topic. (PR2 is a political science major). First, the differences between the political reality of the U.S. and that of Puerto Rico are highlighted. Then the discussion of voter turnout leads to a comparison of the U.S. and Puerto Rico to other countries. The political status of Puerto Rico relative to the U.S. is brought up (line 26), which sparks a heated debate between PR1 and PR2. Interestingly, the Puerto Ricans were so passionate about their debate that they switched to their L1 to carry it out, while NC1 and NC2 were observers. From this debate, the NC students not only receive factual information but they also witness firsthand how Puerto Ricans participate in political discussions. Due to the U.S. students' silence during the debate, PR2 tells them (line 74) not to get scared about the Puerto Rican communicative style.
Excerpt 6 (Episode 8A): comparisons 4.1 1. NC1>>when i am typing in spanish, is it very bad, or am i using spanish correctly? 2. NC1>>for example, what mistakes did i make> 3. PR1>>for example el primero frase 4. NC1>>si? 5. PR1>>you have to say la primera frase 6. NC2>>oh I said that wrong too 7. NC1>>ohhhhhh, ok 8. PR1>>yes 9. PR1>>In "los verbos son muy dificil", you have to say "los verbos son dificiles" 10. NC1>>is this because dificil must be plural also? 11. PR1>>in spanish, if nouns are plural then the adjectives are plural too 12. PR1>>yes, that's the way 13. NC1>>ok, i always mess those up 14. NC2>>I often forget to change my verbs to be plural with my nouns like that Group A chatters often compare their native cultures with one another, but they do not often make comparisons of language structures. In this exchange, however, the morphological feature of gender and number agreement in Spanish is brought to the attention of both NC1 and NC2 by PR1 (line 3). Since adjective agreement is not a grammatical property of English, Anglophones often do not eradicate this pattern of error from their speech until they achieve an advanced level of proficiency in Spanish. The chatters in this session took the opportunity to seek language advice from the native speakers while engaging in discussion of a particular topic. Having specific errors brought to their attention might raise these learners' consciousness of morphological agreement and therefore help them to master it better.
Excerpt 7 (Episode 10A): communities 5.2 1. PR1>>chicas ya pueden decir que conocen a una persona de Puerto Rico 2. NC1>>si si!! :) 3. NC2>>haha yup 4. NC1>>y tu puede decir que conocen TRES personas de carolina del 5. norte! 6. NC1>>conoce 7. PR1>>bueno chicas nos fue un placer haber compartido con ustedes, 8. nos escribimos, adios. 9. NC2>>me gusta conocer a personas en otros paises, es divertido 10. PR1>>si si claro que si....pues, adios y que tengan un buen fin del 11. semestre 12. NC1>>si y vosotros tambien 13. NC1>>adios chicas! 14. NC2>>Si, ha sido muy divertido, adios chicas This final excerpt is an example of using the L2 for personal enjoyment and enrichment (Communities 5.2). These students had chatted together for a total of ten weeks, and by the end it appeared that they not only recognized the benefit of the chat to their L2 development, but they also enjoyed the experience and planned to remain in contact. The chatters successfully created and integrated themselves into a bilingual virtual community of language learners.
Discussion
The data presented in this study provide a detailed look into the communicative activity that occurred throughout the ten-week bilingual chat collaboration. All but two of the Likert items related to the National Standards averaged above 4.0 and the open-ended question yielded a number of student perceptions that relate their chatting experience to the Standards. The seven chat excerpts highlight conversations throughout Group A's chat experience centered upon Cultures, Connections and Comparisons.
An interesting finding that stands out is the importance of community in the chat forum. The Likert data reflected a mean of 4.6 for, "used my second language for personal enjoyment and enrichment" (Communities 5.1), and a 4.2 mean for, "I plan to chat with native speakers of my second language in the future" (Communities 5.2,) . Additionally, the chatters made a number of statements related to the Communities standard in response the question, "What did you like the most about the chats?" Beyond the notions referred to in standards 5.1 and 5.2, the excerpt data provide a snapshot of the community of practice that the chatters developed over time in their weekly sessions, in which they communicated about topics related to the Cultures, Comparisons and Connections standards while at the same time fomenting an enjoyable social relationship with one another. In this chat community, participants are afforded the opportunity to dialogically construct knowledge of their cultures, rather than merely studying facts about the cultures from a book or a web site.
In the excerpts taken from this community, an unexpected finding surfaced, which seems to partly contradict the learner responses on the questionnaire. Four of the seven excerpts were in English, the L1 of the U.S students, and most of the cultural content in all of the excerpts referred to Puerto Rico rather than the U.S. In other words, the U.S. students mostly obtained, rather than provided, information (Communications 1.1), and some of the time in their L1. The Puerto Rican students, on the other hand, mainly provided information, in both their L1 and L2. In order for both sides to achieve the goals of the National Standards, they would each obtain and provide information in their L2. The communication patterns that emerged in this community can likely be attributed to the fact that Puerto Ricans are exposed to U.S. culture in their daily lives since U.S. cable television, as well as restaurant and department store franchises, are readily available in Puerto Rico. U.S. citizens, other hand, have more limited access to Puerto Rican culture. This finding captures the unique L1/L2 dynamic that evolved in the chat community.
The role of the L1 in L2 learning has been debated by researchers and practitioners, particularly since the advent of communicative language teaching. The National Standards do not assign a role for the L1 in L2 learning. Recent research, however, attributes a positive role for the L1: "use of the L1 is beneficial for language learning, since it acts as a critical psychological tool that enables learners to construct effective collaborative dialogue in the completion of meaning-based language tasks" (Anton & DiCamilla, 1998 ). In the current study, the L1 of the Anglophone students was at times the vehicle by which they acquired knowledge of the L2 culture. This is not counterintuitive given the reciprocal nature of the chat community. However, in the excerpts, these learners very seldom provided information in their L2. This finding is not necessarily a negative one if one considers the goal of co-constructing cultural knowledge more important than the particular language in which the co-construction is carried out. In a bilingual setting, participants will establish their own norms and habits regarding the use of both languages for specific purposes. Nevertheless, teachers who wish to ensure the implementation of National Standards objectives in the chat environment may wish to design their tasks in a way that would encourage the objectives to be carried out in the L2.
What seems to be important in the patterns of communication observed in Group A is the way in which they became active participants in the use of their L2, as well as their L1, as they constructed their chat community. This is consonant with the "participation metaphor", which views learning as a process of becoming a member of a certain community (Lave & Wenger, 1991; Sfard, 1998) . In the chat community described in this study, language use was much more than a process of "obtaining and providing information", as stated in Communications Standard 1.1. Communicating in the L2, as well as the L1, became a means for these learners to co-construct meaning within a variety of topics, as well as to form enjoyable social relationships with each other. Substantive communication relating to Cultures, Comparisons and Connections can be brought about as a byproduct of socialization in a (virtual) community of learners.
Limitations of the Study
There are some limitations to this study. First, due to the small number of participants and the qualitative nature of this study, readers will want to generalize the results cautiously. Members of a community of practice develop norms and behaviors that are specific to their particular context. Second, the assigned topics could have been designed to line up more closely with the objectives of the National Standards. Finally, upon implementing the questionnaire, the meanings of terms such as "cultural perspectives, practices and products" could have been made clearer to the participants, and the fact that the questions referred to communication in the L2 could have been emphasized.
Conclusion
This study looks at communication in a bilingual Internet chat community through the lens of the National Standards, and in so doing provides a theoretical basis for suggesting an update of some of the principles of the Standards. Communities standards 5.1 and 5.2 only call for learners to make use of the L2 outside of the classroom, without implying that learners should could create and integrate themselves into a community of speakers of the target language. Language learners could benefit from an updated conceptualization of "community". A bilingual chat collaboration such as the one presented in this study puts the "community" in the "C", lending support for the creation of a third Communities standard: "Standard 5.3: Students engage in intercultural communication in the target language by becoming active participants in a community of speakers of the language." Communication framed in the community structure would empower learners to be active agents in their language learning process. With careful planning of chat topics, teachers can promote co-construction of meaning centered upon the Cultures, Comparisons and Connections standards, as a byproduct of participation and socialization in the community of language learners.
